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ABSTRACT 

This information brief describes some of the most 
common learning disabilities that can cause reading problems and 
lists organizations that can provide help. The paper first loolcs at 
types of learning disabilities in children and youth, categorized as 
input, integration, memory, and output disabilities. Methods of 
detecting and treating learning disabilities are explained. The paper 
then offers suggestions for parents in how to help their school-age 
children learn, and offers considerations for adults with reading and 
learning problems, including a description of the diagnostic process 
for adults. The paper's final section lists 13 readings for parents, 
7 readings for adults, 18 readings for educators and other service 
providers, 9 national clearinghouses and government agencies, 7 
national learning disabilities organizations, and 4 national literacy 
organizations. (JDD) 
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The National Information Center for Children and 
Youth with Disabilities (NICHCY) is pleased to respond to 
your request for information about the problems many 
children, youth, and adults experience with learning — in 
particular, with learning to read. 

Having difficulty with reading is by no means un- 
usual. Millions of people in the United States have trouble 
reading. Some may not be able to read at all, while others 
have basic reading skills but might be considered "slow 
readers." It is useful to know that problems with reading 
are often accompanied by problems with writing, listen- 
ing, or speaking. Each person having trouble in any or all 
of these areas should know that help is available. 

There are many reasons why a person might have 
difficulty in developing reading skills. One of the most 
common reasons is that the person has what is known as 
a learning disability. Dyslexia is one such learning disabil- 
ity. There are also many other types of learning disabilities 
that can cause problems with learning to read or learning 
in general. These are described later in this guide. 

Not all troubles with reading are caused by learning 
disabilities. It is important to determine what is causing 
the problem. Some causes other than learning disabilities 
are poor vision or hearing, emotional disturbance, or 
mental retardation. A person having trouble with reading 
should talk with specialists in the reading fieldand receive 
a thorough assessment. Through assessment, the nature 
of the reading problem can be determined. Then action 
can be taken to help the person overcome his or her 
specific problem. 

cr\ This information brief has been developed with two 
^ major purposes in mind. These are: 

► to describe some of the most common learning 
disabilities that can cause reading problems; and 
» to put you in touch with organizations that can 
provide you with help to fit your needs. 
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This document has four sections: 

(1) a look at learning disabilities in children and 
youth; 

(2) suggestions for parents in how to help their 
school-age children leam; 

(3) considerations for adults with reading and 
learning problems, including a description of 
the diagnostic process for adults; and 

(4) book and organizational resources fon parents 
of school-age children with learning disabili- 
ties; adults with learning disabilities; and edu- 
cators or other service providers who work 
with individuals with reading problems and/ 
or learning disabilities. 

We hope that you will take advantage of the 
expertise and assistance offered by the many excel- 
lent organizations we have listed throughout this 
document. They can help you to work with and 
overcome your reading problems. If you find you 
have need of additional information or assistance, 
please feel free to contact NICHCY again. 
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A Look at Learning Disabilities in Children and Youth 

by Larry B. Silver, M D. 

Reprinted with permission from the Learning Disability Association of Montgomery County, Inc. in Maryland 



Children and adolescents perform 
poorly in school for various reasons. 
Some have emotional or family prob- 
lems; for others, the source of trouble is 
the community, the school, or peers; 
ami some are simply below average in- 
tellectually* But 10 to 20 percent have a 
neurologicaHy-based disorder of the 
type called a learning disability. Accord- 
ing to the definition used by the federal 
government* thesechikirenareofat least 
average intelligence (many are far above 
average), and their academic problems 
are not caused by an emotional distur- 
bance, by soda] or cultural conditions* 
or by a primary visual, hearing, or mo- 
tor disability. Instead, the reason for 
their learning problems seems to be that 
their brains are "wired* in a way slightly 
different from the average person's. 
About 20 percent of children with learn- 
ing disabilities also have a related prob- 
lem, attention deficit disorder (ADD) or 
attention deficit hyperactivity disorder 
(ADHD). Its symptoms include hyper- 
activity, distractibility, and impulsive- 
ness. ADD or ADHD must beevaluated 
and treated separately from the learning 
disability. 

Learning disabilities are lifelong 
conditions that may require special un- 
derstanding and help throughout grade 
school, high school, and beyond. They 
are also life disabilities that have impor- 
tant effects outside of the classroom, 
interfering not only with academic work 
but also with children's games, daily 
activities, and even friendships. There- 
fore, help for these children means more 
than classroom special education. 

Types of Learning Disabilities 

By the late 1960s, the present model 
of learning disabilities was established. 
This model distinguishes four stages of 
information processing used in learn- 
ing: input, integration, memory, and out* 
put Input is the process of recording in 
the brain information that comes from 
the senses. Integration is the process of 
interpreting this information. Memory 
is its storage for later retrieval. Output of 
information is achieved through lan- 



guage or motor (muscular) activity. 
Learning disabilities can be classified by 
their effects at one or more of these 
stages. Each child has individual 
strengths and weaknesses at each stage* 

Input The first major type erf prob- 
lem at the input stage is a visual percep- 
tion disability. Some students have dif- 
ficulty in recognizing the position and 
shape of what they see. Letters may be 
reversed or rotated; for example, the 
letters d, b, p, q, ami g might be con- 
fused. The child might also have diffi- 
culty distinguishing a significant form 
from its background. People with this 
disability often have reading problems. 
They may jump over words, read the 
same line twice, or skip lines. Otter 
students have poor dep th perception or 
poor distance judgement. They might 
bump into things, fall over chairs, or 
knock over drinks. 

The other major input disability is 
in auditory perception. Students may 
have difficulty understanding because 
they do not distinguish subtle differ- 
ences in sounds. They confuse words 
and phrases that sound alike — for ex- 
ample, "blue* with "blow* or "ball* with 
"bell. 9 Some children find it hard to pick 
out an auditory figure from its back- 
ground; they may not respond to the 
sound of a parent's or teacher's voice, 
and it may seem that they are not listen- 
ing or paying attention. Otters process 
sound slowly and therefore cannot keep 
up with the flow of conversation, inside 
or outside the classroom. Suppose a 
parent says, "It's getting late. Go up- 
stairs, wash your face, and get into your 
pajamas. Then come back down for a 
snack. 9 A child with this disability might 
tear only the first part and stay upstairs. 

Integration. Integration disabilities 
take several forms, corresponding to the 
three stages of sequencing, abstraction, 
and organization. 

A student with a sequencing dis- 
ability might recount a story by starting 
in the middle, going to the beginning, 
and then proceeding to the end. The 
child might also reverse the order of 
letters in words, seeing "dog 9 and read- 
ing "god* Such children are often un- 



able to use single units of a memorized 
sequencecorrectly. If asked what comes 
after Wednesday, they have to start 
counting from Sunday to get the an- 
swer. In using a dictionary, they must 
start with *A* each time. 

The second type of integration dis- 
ability involves abstraction. Students 
with this problem have difficulty in in- 
ferring meaning. They may read a story 
but not be able to generalize from it 
They may confuse different meanings 
of the same word used in different ways. 
They find it difficult to understand jokes, 
puns, or idioms. 

Once recorded, sequenced, and un- 
dcrstood,infonrattonmustteoiganized 
— integrated into a constant flow and 
related to what has previously been 
learned. Students with an organization 
disability find it difficult to make bits of 
information cohere into concepts. They 
may learn a series of facts without being 
able to answer general questions that 
require the use of these facts. Their lives 
in and outside of the classroom reflect 
this disorganization. 

Memory. Disabilities also develop 
at the third stag? of information pro- 
cessing, memory. Short-term memory 
retains information briefly while we at- 
tend to it or concentrate upon it. For 
example, most of us can retain the 10 
digits of a long distance telephone num- 
ber long enough to dial, but we forget it 
if we are interrupted. When informa- 
tion is repeated often enough, it enters 
long-term memory, where it is stored 
and can be retrieved later. Most memory 
disabilities affect short-term memory 
only; students with these disabilities 
need many more repetitions than usual 
to retain information. 

Output At the fourth stage, output, 
there are both language and motor dis- 
abilities. Language disabilities almost 
always involve what is called "demand 
language 9 rather than spontaneous lan- 
guage* Spontaneous language occurs 
when we initiate speaking — select the 
subject, organize our thoughts, and find 
the correct words before opening our 
mouths. Demand language occurs when 
someone else creates the circumstances 



in which communication is required. A 
question is asked, and we must simul ta- 
neously organize our thoughts, find the 
right words, and answer. A child with a 
language disability may speak normally 
when initiating conversation but re- 
spond hesitantly in demand situations 
— pause, ask for the question to be 
repeated, give a confused answer, or fail 
to find the right words. 

Motor disabilities are of two types: 
poor coordination of large muscle 
groups, which is called gross motor dis- 
ability; and poor coordination of small 
muscle groups, which is called fine mo- 
tor disability. Gross motor disabilities 
make children clumsy. They stumble, 
fall, and bump into things; they may 
have difficulty in running, climbing, 
riding a bicycle, buttoning shirts, or ty- 
ing shoelaces. The most common type 
of fine motor disability is difficulty in 
coordinating the muscles needed for 
writing. Children with this problem 
write slowly, and their handwriting is 
often unreadable. They may also make 
spelling, grammar, and punctuation er- 
rors. 

Detecting a Learning 
Disability in Children 

There are several early dues to the 
presence of a learning disability. In 
preschool children we look for failure to 
use language in communication by age 
three, or inadequate motor skills (but- 
toning, tying, climbing) by age five. In 
school -age children, we observe whether 
they are learning the skills appropriate 
to their grade. Schools and families 
should always consider the possibility 
of a learning disability before assuming 
that a child who has been doing poorly 
in school is lazy or emotionally dis- 
turbed. The Individuals with Disabili- 
ties Education Act (IDEA), Public Law 
(P.L.) 102-1 19 — formerly known as the 
Education for All Handicapped Chil- 
dren Act (ERA), P.L 94-142 — requires 
public school systems to evaluate chil- 
dren who are at risk for a learning dis- 
ability. Evaluations can also be per- 
formed by professionalsin private prac- 
tice, beginning with family doctors. 
Attention deficit disorder (ADD), atten- 
tion deficit hyperactivity disorder 
(ADHD), and other problems should 



always be considered as well and evalu- 
ated by qualified professionals with ex- 
pertise with these conditions. It is im- 
portant to distinguish between emo- 
tional, social, and family problems that 
are causes and those that are conse- 
quencesofacademicdifficulties, because 
they require different treatments. 

The psychological assessment may 
indude a neuropsychological or a dini- 
cal psychological evaluation. The intel- 
ligence of the child should be deter- 
mined to leam whether the child is per- 
forming below potential. Discrepancies 
in performance between different sec- 
tions of the KJ (intelligence quotient) 
test will help to darify learning strengths 
and weaknesses. Other tests may be 
used to assess perception, cognition, 
memory, and language abilities. Cur- 
rent academic skills are judged by 
achievement tests. Both IQ and achieve- 
ment tests help to darify discrepancies 
between potential and actual ability. 
There are also specific tests that help to 
uncover learning disabilities. A speech 
pathologist, occupational therapist, or 
other professional may contribute fur- 
ther information, as can parents. 

Treatment of Learning 
Disabilities in Children 

Special education is the treatment 
of choice for learning disabilities in 
school. The Individuals with Disabili- 
ties Education Act requires that the 
school, in conjunction with the parents 
and relevant professionals, develop an 
individualized education plan (IEP) for 
each student with learning disabilities. 
This plan is revised every year to take 
into account each eligible student's 
present skills and learning disabilities 
and abilities. The specific instruction 
students receive will vary depending 
upon their needs and capabilities. Some 
students attend special education classes 
full time. Others spend most of their 
time in a regular class and go to a re- 
source room for part of each day, or 
spend most of the day in special educa- 
tion and the rest in a regular dass. The 
regular classroom teacher must build 
on the child's strengths while helping to 
compensate for weaknesses. The spe- 
cial education teacher consults with the 
classroom teacher and provides sped fic 



interventions, called academic therapy, 
to overcome or compensate for learning 
disabilities. Some children need reme- 
dial work to team bask skills such as 
reading, writing, and arithmetic. Oth- 
ers also need special intervention to fill 
gaps; for example, students might have 
difficulty writing a composition in high 
school because they did not learn punc- 
tuation in an earlier grade. Strategies for 
learning appropriate to a given student's 
strengths and weaknessescanbe taught 
Some children need specific related ser- 
vices: a notetaker (for a student with a 
fine motor disability), word processors, 
laptop computers, books on tape, or ex- 
tra time for tests. The IDEA requires 
schools to provide these special educa- 
tion and related services at no cost to 
families. 

Parents must also try to understand 
the nature of their children's problems. 
Like classroom teachers, they must build 
on the child's strengths white compen- 
sating for or ad justing to the weaknesses 
without exposing them unnecessarily. 
A child with a visual motor disability, 
for example, might find it hard to load a 
dishwasher butcould carry out the trash. 
The same child might have difficulty 
catching or throwing a ball, but no 
trouble swimming. Parents must think 
ahead about these matters to minimize 
their child's stress and to maximize his 
or her chance to experience success, make 
friends, and develop self-esteem. Treat- 
ment that affects only school work will 
not succeed, because learning disabili- 
ties are life disabilities. 

It is essential to recognize learning 
disabilities and related problems as early 
as possible. Without recognition and 
help, children may become increasingly 
frustrated and distressed as they persis- 
tently fail. By the time they reach high 
school, they may give up. On the other 
hand, children whose problems are rec- 
ognized early and treated appropriately 
can overcome or leam to compensate 
for their disabilities. 

NICHCY thanks Dr. Larry Silver and the learn- 
ing Disability Associatitmof Montgomery County, 
Inc., fc* permission to reprint Dr. Stiver's arid*, 
which. rppeared in their November 1991 newslet- 
ter. TheLtormngDaabtiityAsuKiatioHtf Mont- 
gomery County, Inc., s a beat diopter of the 
Learning DiseMttiiestesociafacf America. You 
can contact LDAMC, hie. by writing P.O. Box 
623, JtoctanUe, MD 20848-0623. 



Helping Your Child Learn: 
Some Suggestions for Parents 



If you suspect that your child is 
having trouble learning to read, or 
trouble with learning in general, there is 
help available. For parents of school-age 
children, the first sourceofhelpshould be the 
publk school serving your area. Contact 
your child's school principal, express 
your concerns, and ask to have your 
child evaluated. The school system is 
required by federal and state law to 
evaluate your child at no cost to you or 
your family. 

The results of the evaluation will 
show whether or not your child has a 
problem with reading or learning and, if 
so, the nature of the problem. You may 
be told that your child has dyslexia or 
another type of learning disability. If 
the evaluation shows mat your child 
does ha ve a learning disability, the school 
is required by federal and state law to 
provide special education for your child 

— also at no cost to you or your family. 

Suppose, however, that the results 
of the evaluation show that your child 
does not have a disability. In this case, 
there are a number of actions you can 
take. If you think that the school'sevalu- 
ation of your child was not appropriate 

— for example, only one test was ad- 
ministered or the evaluation was based 
solely upon observation of your child — 
you can ask the school system to pay for 
what is known as an Independent Edu- 
cational Evaluation (IEE). There are usu- 
ally strict guidelines for obtaining an 
IEE at the school's expense. Ask the 
school about its IEE policy. Of course, 
you can always have your child evalu- 
ated independently and pay for the 
evaluation yourself. Whether the school 
pays for the IEE or whether you do, the 
results of this second evaluation must 
be taken into account in determining 
whether or not your child has a disabil- 
ity and, thus, is eligible for special edu- 
cation services through the school. 

If evaluation results still indicate 
thatyour child's problems in learning to 
read are not caused by a disability, your 
child will not be eligible for special edu- 
cation services through the public school. 
However, most schools have services 
available for students who are having 
trouble reading. Your child may be 



enrolled in a remedial reading program 
or work with a reading resource teacher 
to improve his or her skills. You may 
also wish to contact some of the organi- 
zations dealing with literacy (see Orga- 
nizational Resources, page 11). 

Suppose, however, that the results 
of testing show that your child does have 
a learning disability. In mis case, your 
child will be eligible to receive special 
education services. Parents and school 
personnel then meet to discuss the re- 
sults of the evaluation and to develop 
what is known as an Individualized Edu- 
cation Program (IEP). The IEP will de- 
scribe the level at which your child is 
currently performing, as well as iden- 
tify the specific services or instruction 
your child will receive to address his or 
her specific needs. (More information 
about special education and the IEP pro- 
cess isa vailable by contacting N1CHCY.) 
Classroom accommodations are also 
possible and can help a student com- 
pensate for hisorherlearningdisability. 
Accommodations can include: 

Taped textbooks available through 
Recording for the Blind (see the de- 
scription on page ID; . 
Extended time on tests; 
Tutoring; 

•» Use of a notetaker, for students who 
have trouble listening in class and 
taking notes; 
*» Use of a scribe during test taking, 
for students who have trouble writ- 
ing but who can express their an- 
swers verbally to the scribe, who 
writes down the responses; 
»• Use of a reader during test taking, 
for students who have trouble read- 
ing test questions; 
»• Tape recordingof class lectures; and 
Testing in a quiet place, for students 
who are easily distracted. 
The suggestions presented in the 
remainder of this article focus upon what 
parents can do to help a child with a 
learning disability learn and function 
within the home. 

Learnmore about learning disabili- 
ties. This information can help you 
understand thatyour child does not 
learn in thesame way as other people 
do. Find out as much as you can 



about the problems your child has 
with learning, what types of learn- 
ing tasks will be hard for your child, 
what sources of help are available, 
and what you can do to make life 
and learning easier for your child. 
You can find die information you 
need by reading many of the publi- 
cations listed at the end of this docu- 
ment, or by contacting the national 
organizations that are listed. 

* Become an unobtrusive detective. 
Look for dues that can tell you how 
your child learns best. Does he or 
she learn best through looking, lis- 
tening, or touching? What is your 
child's weakest approach to learn- 
ing? Also pay attention to your 
child's interests, talents, and skills. 
All tiiis information can be of great 
help in motivating and fostering 
your child's learning. 

** Teach through your child's areas of 
strength. For example, he or she 
may have great difficulty reading 
for information but readily under- 
stand when listening. Take advan- 
tage of that strength. Rather than 
force reading, which will present 
your child with a "failure* situation, 
let your child learn new informa- 
tion by listening to a book on tape or 
watching a videotape. 

t» Respect and challenge your child's 
natural intelligence. He or she may 
have trouble reading or writing, but 
thatdoesn't mean learning can't take 
place in many other ways. Most chil- 
dren with learning disabilities have 
average or above average intelli- 
gence that can be engaged and chal- 
lenged through using a multisensory 
approach. Taste, touch, seeing, hear- 
ing, and moving are valuable ways 
of gathering information. 
Remember that mistakes don't equal 
failure. Your child will have the 
tendency to see his or her mistakes 
as huge failures. You can model, 
through good-humored acceptance 
of your own mistakes, that mistakes 
can be useful. They can lead to new 
solutions. They are not the end of 
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the world. When your child sees 
you taking this approach to mis- 
takes — your own and the mistakes 
of others — he or she can learn to 
view his or her mistakes in the same 
light 

Recognize that there may be some 
things your child won't be able to 
do or will have lifelong trouble do* 
btg. Help your child to understand 
that this doesn't mean he or she is a 
failure. Afterall f everyone has some- 
thing they can't do. Capitalize on 
the things your child can do. 

Be aware that struggling with your 
child over reading, writing, and 
homework can draw you into an 
adversarial position with your 
child. The two of you will end up 
angry and frustrated with each 
other, which sends the message to 
your child that, yet again, he or she 
has failed. You can contribute posi- 



tively to your child's schooling by 
participating actively in the devel- 
opment of your child's Individual- 
ized Education Program (IEP) and 
by sharing with the school the spe- 
cial insights about your child that 
only you as a parent have. 

Use television creatively. Televi- 
sion, or videos, can be a good me- 
dium for learning. If the child is 
helped to use it properly, it is not a 
waste of time. For example, your 
child can learn to focus, sustain at- 
tention, listen carefully, increase 
vocabulary, and see how the parts 
fit together to make a whole. You 
can augment learning by asking 
questions about what was seen. 
What happened first? Then what 
happened? How did the story end? 
Such questions encourage learning 
of sequence, an area that causes 
trouble for many LD children. Be 



patient, though. Because your child 
does not see or interpret the world 
in the same way you do, progress 
may be slow. 

Make sure books are at your child's 
reading level Most children with 
learning disabilities will be reading 
below grade level. To experience 
success at reading, then, it's impor- 
tant that they have books to read 
thatareon their reading level (rather 
than their age level). Foster reading 
by finding books on topics of inter- 
est to your child or by reading to 
him. Also let your child choose his 
or her own books to read. 

Encourage your child to develop his 
or her special talent. What is your 
child good at? What does he or she 
especially enjoy? Encouraging your 
child to pursue areas of talent lets 
him or her experience success and 
discover a place to shine. 



Adults With Reading or Learning Problems 



Adults who have trouble reading or 
learning usually have had these prob- 
lems since they were children. Their 
problems may stem from havinga learn- 
ing disability that went undetected or 
untreated as a child, if an adult has a 
tcamingdisability, he or she will experi- 
ence many of the difficulties described 
in Dr. Larry Silver's article about learn- 
ing disabilities in children (see page 2). 
The difference for adults who have leam- 

ing problems is that they no longer spend 
their day in school and cannot turn to 
the public school system for evaluation 
and special instruction. They may not 
know why they have trouble learning, 
and don't know where to go to find out. 

Help is available. It's important, how- 
ever, to know what iscausing the adult's 
problem with reading or learning. 
Knowing the reason makes it possible 
for the individual to get the kind of help 
he or she needs. The problem may arise 
because the person has a learning dis- 
ability. If so, then the person needs to 
work with instructors who know about 
learning disabilities. He or she needs to 
receive instruction designed for indi- 



viduals with learning disabilities. But 
not all reading or learning problems are 
caused by learning disabilities. Perhaps 
as a child the person did not get enough 
basic instruction to build the foundation 
that leads to skilled reading and learn- 
ing. Becoming involved in a literacy 
program might meet this person's needs. 

The first step, then, is to find out if 
the learning problems are caused by the 



presence of a learningdisabiliry. A thor- 
ough assessment can give dues as to 
whether or not a learning disability ex- 
ists and can pinpoint areas of strength 
and difficulty. An overview of the diag- 
nostic process is given on the next page. 
This overview is adapted from the 
HEATH Resource Center's publication 
called Resources for Adults with Learning 
Disabilities. 



The child with learning disabilities feels isolated from theparent 's culture 
and learns to hide her 'shameful secret." And, of course, as the child carries 
tlm secret into adulthood and begins to face adult responsibilities, the 
burden of it grows and grows. Surprisingly, when the secret is finally 
revealed, it turns out not to be shameful at all Once a person openly 
acknowledges havinga learning disability e she finds it possibletorelaxand 
request help and support. Only after openly acknowledging the learning 
disability is the person free to work on improving her ability to learn" 

. . ...... ... , r» Infof 01A- 



toonhwtoefetototto«eeflentb«k«n^ 



Adults with Learning Disabilities: 
Assessing the Problem 



Adapted with permission from the HEATH Resource Center 



When adults suspect they may have 
a learning disability, they often begin a 
search for solutions. They may have 
difficulty in locating resources to diag- 
nose the disability. For many individu- 
als, obtaining a diagnosis can involve 
locating one or more professionals to 
select, perform, and interpret diagnos- 
tic tests. 

Why is Diagnostic Testing Necessary? 

These tests are needed because: 

• Obta iningaccurate diagnostics is the 
first step in overcoming the effects 
of a learning disability. 

• Learning with a learning disability 
requires different learning strate- 
gies. 

What is the Diagnostic Process for 
Adults? 



include strengthening skills by working 
with someone who takes into account 
the way the individual learns best 

Until recently, it was not widely 
recognized that learning disabil ities have 
influenced the lives of adults, especially 
those whose conditions were not diag- 
nosed during school years. It is now 
clear that adults should be evaluated in 
a manner related to their age, experi- 
ence, and career objectives. 

How Do You Find Someone to Perform 
theTesting? 

You may be wondering how to find 
a professional qualified to conduct adult 
assessments. Several local agencies can 
either perform the tests or refer you to 
diagnosticians for adults within the com- 
munity. Agencies to contact for infor- 
mation include: 



The diagnostic process for adults • 
with learning disabilities is different 
from diagnosis and testing for children. 
While diagnosis for children and youth 
is tied to the education process, diagno- 
sis for adults is more directly related to 
problems inemployment, life situations, 
and education. An adult will need to 
find a diagnostician experienced in 
working with adults and who is ori- 
ented to adult school- and work-related 
learning needs. The assessment process 
will include a diagnosis and an evalua- 
tion to decide on possible choices for • 
treatment. 

The diagnosis identifies the type of 
specific learning disability by showing 
strengths and weaknesses in the way an 
individual learns and uses information. 
Both informal and formal activities are 
used in this process. For example, infor- • 
mation may be collected about the 
person's life and academic history and 
why there is a need for the testing. More 
formal activities would indudemeasur- • 
tng learning/ work style, such as visual 
memory or memory for numbers. 

An evaluation can then be offered, 
suggesting ways to overcome some of 
the effects of the disability. This may 



The public school system - Askabout 
Adult Education programs con- 
ducted through the school system 
and the availability of testing; 

Adult Literacy Programs or Literacy 
Councils - These may be listed in 
your local telephone book. If not, 
call the national literacy organiza- 
tions listed under Organizational 
Resources on page 11 and ask what 
programsareavailableinyourcom- 
munity; 

Learning Disability Association in 
your area, often listed in the tele- 
phone book with the name of the 
city or county first; 

Counseling or Study Skills Centers 
at a local community college; 

Guidance Counselors in high school; 

Orton Dyslexia Society (see descrip- 
tion on page 11); 

Special Education Programs at a lo- 
cal public school or university; and 

Vocational Rehabilitation Agency in 
your state or county. 



These organizations or individuals 
may also be able to putyou in touch with 
an educational therapist or learning spe- 
cialist in private practice who can per- 
form and interpret the tests you need. 

Questions to Ask Evaluators 

• Have you tested many adults with 
learning disabilities? 

• What is the cost of the testing? What 
does this cost cover? 

• Can insurance cover the costs? Are 
there other funding sources? Can a 
payment program be worked out? 

• How long does the testing take? 

• Will there be a written report of the 
assessment? Will I be able to meet 
with you to discuss the results? 

• Will our discussion give me infor- 
mation regarding why I am having 
trouble with my school, job,orlifeat 
home? 

• Will you also give me ideas on how 
to improve (remediate) my areas of 
disability and how to get around 
(compensate for) my disabilities? 

• Will the report make recommenda- 
tions about where to go for immedi- 
ate help? 

• if there are additional questions, are 
you available for more consultation? 
If so, what are the charges? 



This overview of the diagnostic process has 
been adapted from the HEATH Resource 
Center'spvhticatkmoaBedXaBwm/b'A^ 
vith Laming DisatQtiks (1989; 1991). You 
can obtain a free copy of this publication by 
contacting the HEATH Resource Center, 
American Council cm Educ^on, foe Dupont 
Qn^ Stute 800, Washington. DC20Q36-H92- 
MCHCY thanks Rhons Hartman, Director of 
HEATH, for her permission to adapt and 
reprint this ma te r ial. 
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The following information to Uyoutaowof a group which provides 

information about reading pn*te» wieari^ 

area,pleasesendthbinf0nna^ Wewfliapjnedatethtoinfdnnato 
others who request It 

You may be able to obtain many of tte Whenever possible^ we have included the publisher's 

address in case the publication is not available in your area. Please note that the prices of materials and the addresses of publishers and 
organizations are subject to change without prior notice. IfycmmintenatedimobtaiMiM^ 

contact the publisher or organization and obtain information on ordering, payment procedure*, and shipping and handling charges. 

Additional pubBcations and information are also available from the clearinghouses and national organizations listed. If you experience difficulty 
in locating these documents or orga^ Finally, you may find NICHCTs 

State Resource Ste* for your state or territory helpful in contacting other resources of information. 



Readings for Parents 



Armstrong, T. (1987). In their own way: Discovering and encouraging your 
chUfs personal learning sryfe. Los Angeles: Jeremy P. Tarcher, Inc. 
(AvailaWef rem Publishers Book and Audio, P.O. Box 1201 59, Staten 
Island, NY 10312* Telephone: 1*800-288-2131. Price. $8.95.) 

Brett C (1988). Understanding your learning disability, Columbus, OH: 
Author. (This 1 5-page booklet Is available from Chen Brent, Super- 
visor, Franklin County Department of Education, 1717 Alum Creek 
Drive, Columbus, OH 43207. Telephone: (614) 445-3750. Price: 
$2,00.) 

Cordoni, B. (1990). Living with a learning disability (rev. ed.). Carbondale, 
IL: Southern Illinois University Press. (Available from Southern 
Illinois University Press, P.O. Box 3697, Carbondale, IL 62902. 
Telephone: (618)453*2281. Pricr. $15.95.) 

Cummings, RAV., & Maddux, CD. (1985). Parenting the teaming disabled: 
A realistic approach. Springfield, IL Charles C Thomas. (Available 
from Claries C Thomas, 2600 South First Street. Springfield, IL 
62794. Telephone: 017) 78*8980. Price: $2650.) 

Fowler, M.C (1990). Maybe you know my kid: A parent'* guide to identifying, 
understanding, and helping your child with ADHD, New York: Birch 
Lane Press. (Available from Birch Lane Press, 120 Enterprise Av- 
enue, Seacautus, NJ 07094. Telephone: 1 400447-2665. Price: $12.00.) 

Fowler, M.C (1991, September). Attention deficit disorder. JVOiCY 
Briefing Paper, 1-8. (Available from NICHCY, P.O. Box K92, Wash- 
ington, DC 20013-1492. Telephone: 1-800*999-5599.) 

Cehret J. (1990). TV don't-give-up kid and learning differences. Fairport, 
NY: Verbal Images Press. (Available from Verbal Images Press, 19 
Foxhill Drive, Fairport NY 14450. Price: $10.00 (includes shipping). 
Phone orders: 1-800-233-9273. Price: $12.50 (includes shipping).) 



Greene, LJ. (1987). Learning disabUities. New York: Fawcett Book Croup. 
(Available from Fawcett Book Group, 400 Hahn Road, Westminster, 
MD 21157. Telephone: 1 -800-733-3000. Mention that the ISBN 
number of this book is 449-902534. Price: S9.9SJ 

Janover,C 0988)- fosh: A boy with dyslexia* Burlington, VT: Waterfront 
(Available from Waterfront Books, 98 Brookes Avenue, Burlington, 
VT 05401. Telephone: 1-8004394061 Price: $7.95.) 

National Library Service for the Blind and Physically Handicapped. 
(1990, March). Learning disabiities: National informaiian and advocacy 
organizations. Washington, DC Library of Congress. (Available 
from the National Library Service for the Blind and Physically 
Handicapped, the Library of Congress, Washington, DC 20542. 
Telephone. (202) 707-5100. Ask for Publication No. 90-1.) 

Silver, L (1991). The misunderstood child: A guide for parents of children with 
learning disabilities (2nd ed.). New York: McGraw HilL (Available 
from TAB Books, Bhie Summit PA 17294. Telephone: (717) 794- 
2191. Price: $9,95.) 

Smith, S.L (1981). No easy answers: The Earning disabled Add. New York- 
Bantam. (Available from Bantam, 666 Fifth Avenue, New York, NY 
10103. Telephone: 1-800-2234834. Price: $4.95.) 

Smith, 5. L (1991). Succeeding against the odds: Strategies and intigkis from 
the learning disabled, Los Angeles: Jeremy P. Tarcher, Inc. (Available 
from Publishers Book and Audio, P.O, Box 12)1 59, Staten bland, NY 
10312. Telephone: 1-800-288-2131. Price: $18.95. Also available on 
cassette tape through the loan program of Recording for die Kind 
(RFB) in Princeton, NJ, For information about how to quality to 
borrow the book on tape, see the description of "Recording for the 
Blind* in the Organizational Resources below.) 



Readings for Adults 



Brent C (1988). Understanding your learning disability. Columbus, OH: 
Author. (This 15-page booklet is available from Cheri Brent Super- 
visor, Franklin County Department of Education, 1717 Alum Creek 
Drive, Columbus, OH 43207. Telephone: (614) 445-3750. Price: 
$2.00.) 

Cordoni, B. (1990). Living with a karnmg disability (rev. ed.). Carbondale, 
IL: Southern Illinois University Press. (Available from Southern 
Illinois University Press, P.O. Box 3697, Carbondale, IL 62902. 
Telephone: (618)453-2281. Price: $15.95.) 



Gerber, P.J., & Reiff, H.B. (1991). Speaking far themselves: Ethnographic 
interviews with adults with learning disabilities. Ann Arbor, MI: Uni- 
versity of Michigan Press. (Available from the University of Michi- 
gan Press, P.O. Box 1104, Ann Arbor, MI 48106-1101 Telephone: 
(313)7644391 Price: $29.95.) 

Jones, R.L (Ed.). (1983). Reflections on growing up disabled, Reston, VA: 
Council for Exceptional Children. (Available from the Council for 
Exceptional Children, Publications Department 1920 Association 
Drive, Restart, VA 22091. Telephone: (703) 620-3660. Price: $13 JO.) 
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M8S9er-Kendmon.M. (WM), Learning imummtm9ifmtggk%: A handbook 
frlearningdisabledadutt* Oakland, CA: Author. (TWs handbook is 



It is Available from Marytou Massey-Hendarson, 3757 Ebton A v- 
esrae, Oakland, CA 94602. Telephone (SI© 482-0932. Price: 525,00.) 

SdusibCT,B.,*TalpersJ. 0987). Unlocking potential: College ondother 
choimpvtearn^ disabled people. A stepby step guide. Bethesda,MD. 
AcBer and Adler. (Available from Woodbine House, 5615 Fishers 
Lane, Rockville, MD 20852. Telephone: 1-800*0-7323. Price: 
$1195.) 



Smith, &L 0991). Smxeii^tg^t^addK&r^igimmaim^fm 
thskarmngdisobUd. Los Angles: Jeremy P. Tardier, inc. (Available 
In print from Publishers Book and Audio, P.O, Box 120159, Staten 
{standi NY 10311 Telephone 1-800488-2131- Price: $18*95. Also 
availableoncw ef tc ta pe through the loan program of Recording for 
the Kind (RFB) in Princeton, NJ. For information about how to 
quality to borrowthe book on tape, seethedesotption of 'Recording 
far the Blind* in the Organizational Resources below.) 



Readings for Educators and Other Service Providers 



Banbury, MM- (1989). Wtot ore learning disabilities? Washington, DC 
American Federation of Teachers. (Available from the American 
federation of Teachers, AFL-CIO, 555 New Jersey Avenue N.W„ 
Washington, DC 20001. Telephone (202) 8794400. Ask to Item 
#438. Price: $1.00.) 

BiBerEJ. (1988). Uitdrrstorimga^^ 

iaaWrtes; A pens on empbyab3ity and cwwr placement. Ag*idepr 
rehabSitaticm counselors. Springfield, IL: Charles C Thomas. (Avail- 
able from Qmies C Thomas, 2600 South First Street. Sprin gfield, IL 
62794. Telephone: (217) 789-8980. Price: $23.75.) 

Council for Exceptional Children. (1989, December). fortferralintervcn- 
ton for students with teaming and behavior problems. Reston, VA: 
Author. (TOs computerized superseardt is a bibUoy 
materials in print It includes introductory material and up to 150 
abstracts. AvailaWefrom theCoundlfor Exceptional Children, 1920 
Association Drive, Reslon, VA 22091. Telephone: (703) 620-3660. 
Ask for Publication C574. Price: 

Council for Exceptional Children. (1990, February). Teaching learning 
disabled adolescents. Reston, VA: Council for Exceptional Children. 
(This computerized search is a bibliography of other materials in 
print tt includes 124 abstracts. Available from the Council for 
Exceptional Children, 1920 Association Drive, Reston, VA 22091. 
Ask to Publication C567. Price: $18.00.) 

Council to Exceptional Children. (1990, September). Teaching learning 
disabled elementary school children. Reston, VA: Author. (This com- 
puterized search is a bibliography of otter materials in print. It lists 
97 abstractsof resources available in ERICand ECER databases. Ask 
to Publication C566i Price: $18.00.) 

Council for Exceptional Children. (1991, Mardt). Underachieving gifted. 
Reston, V A: Author. (Thtecomputciizeds^rchisaHMiogr^iyof 
other materials in print Itindudesl71 abstractor AvailaWefrom the 
Council to Exceptional Children, 1920 Association Drive, Reston, 
VA 22091. Telephone: (703) 620-3660. Ask to Publication C565. 
Price: $18.00.) 

Kirk, SA., & Chalfant J-C (1984). Academic and developmental learning 
disability. Denver, CO: Love. (Available from Love Publishing 
Company, 1777 South BdlaireStreet, Denver, CO 80222. Telephone: 
(303)757 2579. Price: $36.95.) 

Kronkk, D. (1989). UarningdisabSilies. Philadelphia: Grune and Stratton. 
(Available from Simon and Schuster Direct Matt Center, Order 
Processing Department, P.O. Box 11071, DesMoim3»lA 50336-1071. 
Telephone: (515) 2846751. Price: $40195.) 

Lerner, ). (1988). Learning disabilities: Theories, diagnosis, and teaching 
strategies (5th ed). Boston, MA: Houghton-Mifflin. (Available from 
Houghton-Mifflin, Attention: College Department, Wayside Road, 
Burlington, MA 01803. Telephone: 1-800-225-1464. Mention that the 
ISBN nuxntxs- of this book is: 0-39S-369134. Price: $4736,) 



Mangruxn CT., & Strichart S5. (1988). College and the learning disabte 
student: Program development (2nd ed.). Philadelphia: Crune and 
Stratton. (Available U< m Simon and Schuster Direct Mall Center, 
Order Processing Department, P.O. Box 11071, Des Moines, IA 
50336-1071. Tefephone: < >15) 284-6751. Price: $36.95.) 

Massey-HendersoaM. (1988/ Learning intervention strategies: A handbook 
for barningdisabled adults. Oakland, CA: A uOvor. (This handbook is 
de^gnedtoheip hi^schod and college st td. its learn how to learn. 
Available from Maryloa Massey-Hendersan, 3757 Ebton Avenue, 
Oakland, C A 94602. Telephone: (510) 482-0932. Price: $25.00.) 

McCarney, S., & Cummins, 1C (1988). 77* p*-rr^rml intervention manual: 
The most common learning and behavior problems encountered in efcf 
educatkmen vir vn m ent. Columbia, MO: Hawthorne. (AvailaWefrom 
Hawthorne Educational Services, 800 Gray Oak Drive, Columbia, 
MO 65201. Telephone: 1-800-542-1673. Price: $30.00.) 

Mo-cer, CD., k Mercer, A.R. (1989). Teaching students with learning 
problems (3rd ed.). Columbus, OH: Merrill. (Available from 
Macmillan Publishing Company, 100 Front Street, Box 500, River- 
side, NJ 08075-7500. Telephone: 1-800-257-5755. Price: $40.00.) 

Ngandu,K.M. (1988). Dyslexia and severe reading disability. Washington, 
DC American Federation of Teachers. (Available from the AFT 
Teachers' Network to Education of the Handicapped, 555 New 
Jersey Avenue N.W., Washington, DC 20001 . Telephone: (202) 879- 
4400. Ask for Item #440. Price: $1.00,) 

Nolting, P. 0991). Math and the learning disabled student: A practical guide 
for accommodations. Pompano Beach, FL Academic Success Press. 
(Available from Academic Success Press, P.O. Box 2567C Pompano 
Beach, FL 33072. Telephone: (3(6) 785-2034. Price: $14.95.) 

Smith, S.L (1981). No easy answers: The teaming disabled child New York: 
Bantam. (Available from Bantam, 666 Fifth Avenue, New York. NY 
10103. Telephone: 1-800-223-6834. Price: $4.95.) 

Smith, S.L (1991). Succeeding against the odds: Strategies and inst&ts fnm 
the learning disabled Los Angeles: Jeremy P. Tardier, Inc. (Available 
from Publishers Book and Audio, P.O. Box 1 201 59, Statcn Island, NY 
1Q311 Telephone: 1-800-2^8-2131. Price: $18.95. Abo available on 
cassette tape through the loan program of Recording to the Blind 
(RFB) in Princeton, NJ. For information about how to qualify to 
borrow the book on tap* sae the description id "Recording to the 
Blind* in the Organizational Resources below.) 

Ungeriekier, D JF. 0985). Reading, writing, and rage: The terr^ 

by victims of school failure. Rolling HiBs Estates, CA: B.L Winch. 
(Available from B.L. Winch/Jalmar Press, 45 Etching Post Drive, 
Building24B, Rolling Hills Estates, CA 90274. Telephone 1-80(W62- 
9662, or (310) 547-1240. Price: $16.95.) 
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Organizational Resources 

This section lists organizations that can be of help to parents who have a child with a reading problem or learning disability, to adults 
who would like to improve their reading or learning skills, and to educators and other professionals who work with students who 
are having difficulty learning. Some organizations provide information and referral that is best suited for parents. Others work 
primarily with adults with learning disabilities. Still others provide information targeted for teachers and other service providers. 
Under each nameand address, you will see the HiwTtesource Useful To/ foUowed by me groups (parents, adults, or 
will find this organization most helpful. 



NATIONAL ri F ARINr.HOUSES AMD nOVERNMF.NT AND STATE AGENCIES 



Clearinghouse on Adult Education and Literacy 
Division of Adult Education and Literacy 
US. Department of Education 
400 Maryland Avenue SAV. 
Washington, DC 20202-7240 
Telephone: {202) 732-2270 

Resource Useful To: Adults; Educators ( working with adults) 

This Clearinghouse can provide the adult education community 
with resources in adult education, including putting adults in con- 
tact with theOf fke of Adult Education within their state. Fact sheets, 
bibliographies, directories, and other publications are available 
related to adults who have special learning needs. 

ERIC Clearinghouse on Handicapped and Gifted Children 
Council for Exceptional Children 
1920 Association Drive 
Reston,VA 22091-1589 
Telephone: (703)620-3660 

Resource Useful To: Parents; Educators (of school-age children) 

This ERIC Clearinghouse makes available the following publica- 
tions on teaming disabilities: Digest on Learning Disabilities {Digest 
Number E407) and an annotated bibliography called Digest on 
Readings about Learnmg Disabilities (Digest Number E465). Both of 
these publications are provided free of charge. Other information on 
learning disabilities is also available. 

ERIC Clearinghouse on Reading and 

Communication Skills (ERIORCS) 
Indiana University, Smith Research Center 
2805 East 10th Street, Suite 150 
Bloomtngton, Indiana 47408-2698 
Telephone: (812) 855-5847 

Resource Useful To: Parents; Adults; Educators 

The Clearinghouse is concerned with the acquisition of functional 
competence in reading, writing, speaking, and listening at all edu- 
cational ieveU and in all social contexts. The Clearinghouse makes 
available bibliographies on a variety of reading topics, including 
learning disabilities and reading. An offshoot of the Clearinghouse 
is the Family Literacy Center, whose purpose is to encourage parents 
to participate in their children's academ tc development while simul- 
taneously improving their own literacy. A monthly 'audio journal* 
called Parents and Children Together is available from the Family 
Literacy Center. Subscriptions are $75,00 a year for 12 issues. Each 
issue is filled with suggestions for involving children in reading, 
practical reading activities that parents can do with their children, 
recommendations for books to read and, of course, a read-along 
story accompanied by a cassette tape. A free sample of this material 
is available upon request. 



HEATH Resource Center 
One Dupont Circle, Suite 800 
Washington, DC 20036-1 193 

Resource Useful To: Parents (of young ID adults); Adults 

HEATH is a national clearinghouse on postsecondary education for 
individuals with disabilities. HEATH distributes a publication 
called Resources for Adults with Learning Disabilities and has informa- 
tion on how and where adults with teaming disabilities can get 
training after high school. This includes information about voca- 
tional preparation programs, adult education, and college. 

National Clearinghouse on Literacy Education (NCLE) 
Center for Applied Linguistics 
1118 22nd Street N.W. 
Washington, DC 20037 
Telephone <2Q2) 429-9292 

Resource Useful To: Edumtors (of adults with limited English proficiency) 

NCLE is the only national clearinghouse for adult English as a 
second language (ESU *nd literacy information. NCLE collects, 
analyzes, and abstracts documents on literacy education fur adults 
with limited English proficiency (LED and out-of-adtocl youth. 
Induded ar e research reports, instructional and assessment materi- 
als, program descriptions and evaluations, ami teacher/tutor train- 
ing guides. Educators can call to find out resources available for 
working with LEP adults and out-of -school youth with literacy 
problems. NCLE maintains a resource center that includes a data- 
base of over 5,000 Individuals and literacy programs working with 
LEP adults. 

National Information Center for Children and 
Youth with Disabilities (NICHCY) 
P.O.Box 1492 

Washington, DC 20013-1492 

Telephone: !-«0f>99*5S99; (708) 893^061 (Local); (703) 893-8614 (TDD) 
Resource Useful To: Parents; Educators 

NICHCY can provide parents with information about special edu- 
cation and the rights children and youth with disabilities have under 
the law. NICHCY can also provide parents and others with a State 
Resource Sheet, useful for identifying resources within their state. 
This includes names, addresses, and telephone numbers of state 
agencies, disability organisations, and parent groups serving indi^ 
viduals with disabilities and their families. A variety of other 
publications on disability issues is available free of charge. A 
Publications List is available upon request. 
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National tibraiy Service for the Blind 
and Physically Handicapped (NLS) 
Library of Congress 
1291 Taylor Street N.W\ 
Washington, DC 20542 
Telephone: (202)707-5100 

Resource Useful To; Parents; Adults 

Many individuals with teaming disabilities may be able to borrow 
-talking books* (books on tape) from NLS, but they must first 
establish their eligft>ihty for the program* Call or write NIS and ask 
tar an application fonn for readtogdisabiiitksandral^geaofa^ 
Reading Disabilities, a fadabeet outlining the eligibility requirements 
for persons with learning disabilities. Onadtgibility is established, 
the person can borrow, on tape, most of the same books that public 
libraries make available in print 



State Department of Education 
Consult your local telephone directory for 
die office in your state. 

Rescurce Useful To: Adults; Educator* 

The State Department of Education in each state should have a 
department concerned with adult education or literacy. This office 
can usually refer adult callers to adult education or literacy pro- 
grams within their community. Technical assistance, information, 
and referral may be available to educators working with schod-age 
children with learning disabilities or with adults with literacy con- 
cerns* 

Vocational Rehabilitation Office 
Consult your local telephone directory 
for the office in your vicinity. 

Resource Useful To: Adults 

Through the Vocational Rehabilitation system, adults with learning 
disabilities may be able to get in formation and referral Services 
may also be available, such as literacy and job training. 



NATIONAL LEA RNING DISABILITIES ORGANIZATIONS 



Council for Learning Disabilities <CLD) 
P.O. Box 40309 
Overland Park, KS662W 
Telephone: (913) 492-8755 

Resource Useful To: Educators 

The Council for Learning Disabilities provides services to prefer 
sionals who work with individuals with learning disabilities. Mem- 
bers include educators, diagnosticians, psychologists, physicians, 
optometrists, and speech, occupational, and physical therapists. All 
members receive the Laming Disability Quarterly, as well as the LD 
Forum, a teacher-oriented newsletter. 

Division for Learning Disabilities 

Council for Exceptional Children 
1920 Association Drive 
Reston, VA 22091 
Telephone: (703) 620-3660 

Resource Useful To: Educators 

The Division for Learning Disabilities is one of the many special 
organizations within the Council for Exceptional Children. DLD 
publishes its own journal (Learning Disabilities Research and Practice) 
and newsletter. Teachers and other service providers can contact 
DLD about learning disabilities, publications, and membership. 

Learning Disabilities Association of America (LDA) 
4156 library Rood 
Pittsburgh, PA 15234 

Telephone: (412)341-1515 or (412) 341-8077 

Useful Resource for Parents; Adults; Educators 

The Learning Disabilities Association of America (LDA) has 50 state 
affiliates with more than 775 local chapters. The national office has 
a resource center of over 500 publications for sate. It also operates a 
film rental service. 



Publication topics cover the range of issues associated with learning 
disabilities. There are many publications available regarding the LD 
adolescent or young adult, behavior modification, children's books, 
dyslexia, early childhood, ADD or ADHD, and learning disabilities 
associated with auditory, fine motor, language, math, sodal percep- 
tion spelling, aml/c* visual pr^ Many of LDA's publications 
are specifically written for parents. Call the national LDA office to 
receive a free information packet and referral to the nearest local 
chapter. 

National Center for Learning Disabilities 
99 Park Avenue 
New York, NY 10016 
Telephone: (212)687-7211 

Resource Useful To: Parents; Educators 

The National Center for Learning Disabilities (NCLD) is a national 
not-for-profit organization committed to improving the lives of 
millions of Americans affected by learning disabilities. Services 
include raising public awareness and understanding; national in- 
formation and referral; educational programs; and legislative advo- 
cacy. N CLD provides educational tools to heighten understanding 
of learning disabilities, including: the annual publication called 
THEIR WORLD; quarterly newsletters; informative articles; sped fic 
state-hy -state resource listings (e.g., schools and diagnostic clinics); 
and a new, five-part video series entitled We Can Learn. 

National Network of Learning Disabled Adults 

P.O. Box 32611 
Phoenix, AZ 85064-2611 
Telephone: (602)941-5112 

Resource Useful To: Adults 

The National Network of Learning Disabled Adults is a dearing- 
house that helps LD adults find and network with each other in their 
communities. A Hit of support groups around the country is 
available upon request The organization also produces a quarterly 
newsletter called Natvnal Netwcrker, which is full erf valuable infor- 
mation for adults with learning disabilities. 
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Often Dyslexia Society 

724 York Road 

Baltimore, MD 21204 

Telephone: (800) 222-3123; (410) 296-0232 

Resource Useful To; Parents; Adults (with dyslexia); Educator* 

The Orton Dyslexia Sodety is the only national nonprofit organiza- 
tion solely concerned with dyslexia- The Society provides a packet 
of basic information on these topics: What » Dysfcw?; /to is 
Dysfcxw Assessed?; Ytkat Should Parents Knew?) V/here Cam I Find 
HdpT;and \^ loin the OrtmDyslex* Society? Thereto no charge for 
t^a p****, although iKp &*4**y does request a donation to cover the 
costs of printing and mailing. 

The Society has 42 branches across the country wMch offer informa- 
tional meetings and support groups. Persons seeking resources, 
such & diagnosticians, educational therapists* tutors, and teacher 
trainers may call the Society for the names of service providers in 
their zip-code area* 

TheSorietyalsopublishesas^ 

a quarterly newsletter. Perspectives on Dyslexia. Abo available are 
two publications dealing with language and teacher education and 
several collections of papers by noted experts in the field of dyslexia. 



Recording for the Blind (RFB) 
The AnneT. Macdonald Center 
20RoszdRoad 
Princeton, NJ 08540 
Telephone: (609)452-0606 

Resource Useful To: Individuals (beyond the fourth gmde) with kerning 
rffutfite who cannot read standard print material 

RecoitiingfbTtheaiiKi(R^ 



people with print disabilities. RFB has an extensive free library of 
books on sudiocasGette, covering all subjects and all academic levels 
from fourth grade through postgraduate studies. An additional 
service is E- text — books on computer disk, which areavaSablefbr 
purchase. The E-text collection presently contains primarily com- 
puter titles. 

RFHTs services are available to persons with a verified visual, physl- 
cat or specific learning disability that substantially limits reading. 
To become a lifetime member of RFB, you must complete an appli- 
cation for service (which contains a "disability verification" and 
'certification") and include a one-time registration fee of $25. An 
application form is available from RFB's Customer Services Depart* 
ment (1-800-221-4792). 



NATIONAL LIT ERACY ORGANIZATIONS 



Laubach Literacy Action (LLA) 
P.O. Box 131 
Syracuse, NY 13210 
Telephone: (315) 422-9121 

Resource Useful To: Adults; Educators 

LLA is the largest network of adult literacy programs in the United 
States. Theprograms provide literacy Instruction through the use 
of trained volunteers. Adults interested in improving their reading 
can caB to find out if an affiliate provides instruction in or near thdr 
community Educators can contact the New Readers Press, a partner 
of LLA for materials they can use in literacy, adult basic education, 
and work force literacy programs. New Research Press's telephone 
number is: 1 -80044*^878. 

Literacy Volunteers of America 
5795 Wide waters Parkway 
Syracuse, NY 13214 
Telephone (315) 445-8000 

Resource Useful To: Adults 

This is a non-profit organization which combats illiteracy through a 
network of community volunteer literacy programs. These affiliates 
provide individualized student-centered instruction tn both basic 
literacy and English as a Second Language (E5L) for adults and 
teens. More than 1 000,000 tutors and students are involved in nearly 
450 programs located in 40 states. 



National Contact Hotline 
Contact Center, inc. 
P.O. Box 81826 
Lincoln, NE 68501-1826 

Telephone: (800) 228-8813; (800) 552-*97 for TDD 
Resource Useful (or Adults 

Contact Cento, Inc, a 25- year old information and referral agency, 
operates this national hotline to help individuals with literacy 
problons* This organization maintains a database of over 12,000 
literacy pro gr am s across the country. The hotline operates seven 
daysaweek and is staffed %vithSpanish/EngB*biiingi^operators 
on crch shift, CaB the hotline to get information about literacy 
providers in your community. Additional, follow-up information 
will also be sent through the mail 



Project literacy VS. (PLUS) 
WQED 

4802 Fifth A venue 
Pittsburgh, PA 15213 
Telephone: (412)622-1320 

Useful Resource To: Parents; Adults; Educator* 

PLUS operates as a partnership of television's PBS and ABC The 
goal of PLUS is to eliminate illiteracy in the VS. Recently, PLUShas 
focused upon increasing collaboration between adult literacy pro- 
viders and programs specializing in diagnosing learning disabilities 
and providing services to LD individuals. As a result * secmt 
special edition of the PLUS news 

tie*. The newsjete presents organization profiles, an extensive list 
of book and video resources, and examples of ooSabor&tive ifforts 
between learning disability and literacy organizations. All irtdi- 
vtdmte r ft r KV TfH** *r fwrfcitig with persons with literacy or learning 
proMasts will find the list of resources highly useful. 



c 



1-2 



This Briefing Paper was made possible through the generosity of Robert Halmi, Sr., Executive Producer of The 
Secret, a Kraft General Foods Premier Movie which aired on CBS-TV on Sunday, April 19, 1992. A production of RHX 
Entertainment, Inc., The Secret is the story of a grandfather and grandson who both have dyslexia, a learning 
disability that affects one in every seven people. NICHCY hopes that, through Mr. Halmi s generosity, individuals 
who have problems with reading, and with learning in general, can use this Briefing Paper to locate the many 
resources available to address their special learning needs. 

Printing of this Briefing Paper was also supported through the generosity of Gerry Ingiesby and Jim Ingiesby 
of Toucan Business Forms, Inc., of Lanham, Maryland, and D & L Papers, Inc., of Gaithersburg, Maryland. 

N1CHCY thanks our Project Officer, Dr. Sara Conlon, at the Office of Special Education Programs, U.S. 
Department of Education, for her time in reading and reviewing this document We also thank the following 
individuals for theircontributions: Dr. Larry Silver and the Learning Disabilities Association of Montgomery County, 
Inc., of Maryland, for permission to reprint Dr. Silvers article; Rhona Hartman of the HEATH Resource Center for 
permission to adapt and reprint material from HEATH; Sally L. Smith, Founder and Director of the Lab School of 
Washington, DC, for her permission to reprint material from her book; and Neil Sturomski, for his timely review and 
suggestions. NICHCY duo thanks all the helpful individuals who provided and verified the information about the 
various organizations mentioned in this document. Finally, the Editor would like to thank Eve Robins, Information 
Specialist at NICHCY, for her patience and many valuable suggestions. 
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For further information *nd assistance, or to receive a NICHCY Publications List, contact NICHCY , P.O. Box 
l492,Washington,DC2W13 or call 1^00-^ 

(703) 893-8614 (TDD). 



Thisdocumeot was develop by Inters^ 
wi* theOfficeof Special Education Pn^^ The contents of this document do not 

necessarily reflect the views oi policies of the Department of Education, nor does mention of trade names, commercial 
products, or organizations imply endorsement by the VS. Government. 



This information is in the pul^&wiamuntessoAerwisemdkaied. Readers are encouraged to copy and share it, but 
please credit the Natkmai Information Center for Children and Yotttk with Disabilities (NICHCY). Your comments and 
suggestions for Briefing Papers are welcomed. Please share yoiar ideas and feedback with our staffby writing to the Editor. 
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